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Does not relate finding a difference and complementary
addition to the operation of subtraction

Opportunity for: exploring mathematical language

Resources

● Cubes

● Wipe-clean number line

Teaching activity Time 10–15 minutes

‘We’re going to make a word wall today. I’m going to write “difference between” on the first brick

because those are the words that we are thinking about today.’

Which other words do you think might go on a ‘difference between’ wall?

difference
between

Record two numbers, such as sixteen and ten.

What is the difference between sixteen and ten?

What number sentence can you write to show the calculation you did?

They might record:

16 – 10 = 6,  or 16 – 6 = 10,  10 + 6 = 16,  6 + 10 = 16

Can you explain how you worked it out?

Explore the method of working it out and show how to count up from the smaller number to the larger.

?

?

If the child doesn’t know how to work it out, draw a number line for them to see what they could

do with that.

If they still can’t work it out, show them how to hop along the line from 10 to 16 making six hops.

‘I’m starting at 10 and I’m taking six hops to get to 16, so the difference between sixteen and ten

is six.’

Try another example.

?

?

Key vocabulary

how many?

difference between

take away

subtract

add

count on

count up

count back
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Which other number sentences could you have written?

Explore a range of number sentences as above, such as 6 + 10 = 16, showing on the number line how

these could work.

Let’s record some of the words we are using on our ‘difference between’ word wall.

difference
count up addition

between

count back subtraction take away

Why do you think the calculation works whether you do it as an addition or a subtraction?

(Be led by what the child says but cover the idea that whether you count on or back along a number

line, you get the same answer.)

Can you give me two numbers that have the difference of four?

How many different number sentences do you think you could write that have a difference of

four?

?

?

?

?

?

If the child needs more support, ask them to make two towers with cubes, perhaps a tower of

seven and a tower of five.

What is the difference between the heights of the two towers?

Help the child to see the difference – the two extra cubes on the tower of seven.

Record for the child on a number line.

5 6 7

‘The difference between five and seven is two.’

7 – 2 = 5

7 – 5 = 2

2 + 5 = 7

5 + 2 = 7

?
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Spotlight 1    
Does not relate finding a difference and complementary addition to the operation of subtraction

Opportunity for: communicating mathematical ideas 

Two towers Time 10–15 minutes

Resources

● Cubes 

● Whiteboard

Teaching activity

‘Let’s look at our word wall again because today we are going to do some more work on what

“difference between” means.’

Make two columns or towers each of twelve interlinking cubes. Show the child one tower of cubes. 

How many cubes are there in this tower?

Agree there are twelve cubes. 

Show the child the second tower of cubes and place the two towers side by side. 

How many cubes make up the second tower? Did you need to count the cubes?

Establish that the towers are the same height or the columns the same length. We know that the

number of cubes in each tower is the same so the second tower also has twelve cubes. 

Place four loose cubes on the table and ask the child to add two cubes to each tower.

Are the towers the same height? Did you have to count them?

Agree there was no need to count them, as they are the same height. 

?

If the child has to confirm that there are the same number of cubes in the second tower by

counting the cubes, repeat the activity. 

For example, show a tower of eight cubes. 

How many cubes are there in this tower?

Agree there are eight cubes. Show the second tower then hide it. 

If the second tower is the same height, how many cubes will it have?

Agree it will have eight cubes too. Reveal the second tower.

If we place the two towers side by side, what will happen?

Establish they will be the same height. 

Repeat using other pairs of towers of equal height.

?

?

?

?

?

Key vocabulary

how many?

difference between

take away

subtract

add

count on

count up

count back
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What would happen if we kept adding the same number of cubes to each tower? 

Establish that no matter how many more we added to each tower, if we add the same number of cubes

to each, they will be the same height. 

Introduce the word ‘difference’ into the description, saying that there will be no difference in their

heights and the difference in the number of cubes is zero. 

Say, ‘Suppose the towers were each fifty cubes high,’ and ask: 

What would be the difference in their heights?

Agree the difference would be zero.

Record on the whiteboard: 50 – 50 = 0.  

Ask the child to record some number sentences of their own where the difference is zero. Ask them to

read their number statements using the vocabulary ‘difference’, ‘take away’ and ‘subtraction’.

What could we add to our word wall? (For example, ‘You can have a difference of zero.’)

Spotlight 2
Does not relate finding a difference and complementary addition to the operation of subtraction

Opportunity for: exploring mathematical ideas

Towers of fourteen Time 10–15 minutes

Resources

● Cubes

● Whiteboard

Teaching activity

Make two columns or towers of fourteen interlinking cubes. Show the child the two towers. 

Are there the same number of cubes in each tower? How can we check?

Establish that putting them side by side is sufficient and we do not need to know the number of cubes

in each tower. 

Say that there are fourteen cubes in each tower. 

Can you write down a number statement for the difference between the two towers? 

Ensure the child records on the whiteboard, and can interpret as a difference, the number statement:

14 – 14 = 0. 

Remove a cube from one tower and put the towers side by side. 

What is the difference between the number of cubes in each tower now? ?

?

?

?

?

?

Key vocabulary

how many?

difference between

take away

subtract

add

count on

count up

count back
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Establish the difference is one. 

Can you write down a number statement for the difference between the two towers? 

Ensure that the child records on the whiteboard, and can interpret as a difference, the number

statement: 14 – 13 = 1.

Remove a second cube from the shorter tower.

How many cubes have we removed now?

Agree it is two.

Record a number statement for this difference.

Remind the child there are still fourteen cubes in the taller tower. Ensure the child records on the

whiteboard, and can interpret as a difference, the number statement: 14 – 12 = 2 

Can you think of some number sentences where there is a difference of two?

Repeat using other pairs of towers and larger differences. Ask the child to record various number

statements where the difference remains the same.

What have you learned today about ‘difference between’??

?

Show the difference of two with the cubes, and you or the child can record it on a number line.

12 13   14 

‘There is a difference of two.’

?

?

If the child cannot record and interpret the number statement, remind them that the taller tower

has fourteen cubes. We took away one cube.

What is one less than fourteen? 

What is fourteen take away or subtract thirteen?

?

?

?
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Spotlight 3
Does not relate finding a difference and complementary addition to the operation of subtraction

Opportunity for: developing mathematical language

Difference of five Time 10–15 minutes

Resources

● Cubes including ‘ten trains’ and ‘five trains’

Teaching activity

‘Today we are going to find some number sentences with a difference of five, but first I want you to

make some towers or rows of cubes with a difference of zero.’

Follow on from what the child does, recording some number sentences if appropriate.

Now can you make two rows of cubes with a difference of five?

Help the child to make, for example, a row of fifteen and a row of ten.

What is the difference between fifteen and ten?

Help the child to talk about their cubes using a range of the key vocabulary above.

Why do you think you get the same answer whether you count up or count back?

Which do you find easier, counting on or counting back?

Have we used any more words that we could put on our word wall?

What number sentence could we write to show this difference?

Which two addition sentences could we write?

Do you think we are taking away or we are adding when we find the difference between two

numbers?

?

?

15 – 5 = 10
15 – 10 = 5

?

?

?

?

If the child needs help, make the cubes into towers if the child is more familiar with this and break

off the difference to show both towers the same. Then help them to count the five cubes that

make the difference.

?

?

Key vocabulary

how many?

difference between

take away

subtract

add

count on

count up

count back
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Explore the idea of addition being the opposite of subtraction, and subtraction the opposite of addition

(or explain that one undoes the other one; for example, fifteen subtract five is ten, and adding the five

back again brings you back to fifteen).

Do another example: ‘The difference between twenty and twenty-five is five.’

Tell me what to record to make two subtraction calculations and two addition calculations

for the three numbers: twenty-five, twenty and five.

Make another two rows where the difference is five. Is it going to work with really big

numbers as well?

Can you put lots of ‘ten and five trains’ together to make an enormous picture of numbers

with a difference of five?

‘Write down any number between one thousand and two thousand. Then write a second number with

a difference of five.’ (Clarify that the second number could be five more, or five less, than the first number.)

Spotlight 4
Does not relate finding a different and complementary addition to the operation of subtraction

Opportunity for: developing mental images

Counting back Time 10–20 minutes

Resources

● Cubes

● Number cards to suit the child 

(Resource sheets 1, 2 and 3)

● Number lines

● Dice

Teaching activity

‘Today we are going to do an activity with these cards and the dice. We are going to work on counting

backwards.’

Which do you find easiest, counting forwards or counting backwards?

Put a number card on an empty number line and ask the child to throw the dice, throwing, for example, 5.

?

?

?

?

If the child is unsure about this, go over the sentences, showing that you can use both adding and

subtracting, and you still use the same three numbers. Because adding undoes subtraction, you

can get the right answer with adding or subtracting.

Key vocabulary

how many?

difference between

take away

subtract

add

count on

count up

count back
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12

‘Tell me a number that has a difference of five if we count back from seventeen.’

Write a number sentence, and draw in hops on the number line.

If you shut your eyes can you ‘see’ the number line and the five hops?

Shut your eyes again and try to ‘see’ a different picture of the difference between seventeen

and twelve. What did you see?

‘Let’s choose another number and you throw the dice to find another difference.’ For example, number

is fifteen and a dice throw of two.

13                15

‘Let’s count back two: one step to fourteen, another step to thirteen.’

‘Let’s write a number sentence to go with that.’

15 – 2 = 13.

Did we use any words we haven’t yet put on our word wall? (For example, ‘subtract’ or ‘take

away’, or ‘count back’.)

‘Show me how to count forwards from thirteen to fifteen.’

Can you make a number sentence to go with that? (For example, 13 + 2 = 15.)

Shut your eyes and see if you can see a picture in your head to go with thirteen add two.

What is your picture?

If you had to find a difference of a big number, such as the difference between nineteen and

seven, would you rather start at the seven and count up, or start at the nineteen and count

back?

Do you think you would get the same answer whichever way you did it?

If the child thinks the answer might be different you will need to work it out on a number line and

repeat this Spotlight in different ways, perhaps with cubes or a bead string, or counting on fingers, etc.

?

?

If the child is unsure about the pictures in their head you might need to repeat this kind of activity

with them, often asking them to close their eyes and ‘see the pictures in your head’.

It might help to ask the child to draw the pictures in their head. Be very affirming about their

pictures, talking them through and helping them to develop these images over the next few weeks.

?

?

?

If the child finds this difficult, explore with them which other equipment they might choose to show

a difference between seventeen and twelve. This might be a bead string or cubes, etc.

Now use their choice of equipment for a few examples.

?

?

17
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Finish by looking at the word wall.

Clarify that subtraction can be worked out by adding.

If two numbers have a difference of five, can they both be even numbers?

Spotlight 5: a learning check
Does not relate finding a difference and complementary addition to the operation of subtraction

Opportunity for: explaining and discussing

Kangaroo hops Time 5–15 minutes

Resources Check: does the child use key vocabulary?

● Number cards to suit your children 

(Resource sheets 1, 2, 3 and 4)

● Dice

● Number lines

● At least two children

Teaching activity

‘This game, Kangaroo hops, will help you with finding differences.’

Lay about ten number cards face down on the table.

Children can cooperate in pairs.

How to play

1. The children pick up two numbers and place them on a number line.

2. They work out the difference between the two numbers and that is the number they score.

13 19

How many hops does the kangaroo need to make to get from thirteen to nineteen?

Would it be the same number of hops to get from nineteen back to thirteen?

How do you know?

3. Children keep their score. They could tally this in sets of five.

Variations

● Children or pairs can compete, but the pair with the largest score only wins if they can say what the

difference is between their score and the other pair.

● Play with the cards facing up. One child throws a dice and they have to pick up two cards with that

difference. Children could make up their own way of scoring for this game.

?

?

?

?

how many?

difference between

take away

subtract

add

count on

count up

count back
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Learning outcomes

By the end of this set of activities, children should be able to:

● tackle related learning tasks with increased motivation and confidence;

● use and understand connected mathematical vocabulary;

● find a difference by counting on and counting back, understanding that the answer will be the same

however they work it out;

● write four related number sentences for ‘difference between’;

● understand that addition undoes subtraction.

10 I Primary National Strategy © Crown copyright 2005
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Difference race Time 15–20 minutes

Does not relate finding a difference and complementary addition to the operation of subtraction.

Resources Check: does the child use key vocabulary?

● Blank S-track (Resource sheet 11b)

● Counters

● 1–4 spinner (Resource sheet 13)

● Rewards

● At least two children (two pairs make a good

number of players for this game)

Teaching activity

‘Today we are going to play a game, Difference race, to help you understand more about what it

means to find the difference between two numbers.’

Prepare the Blank S-track (Resource sheet 11b) by writing in each space a number of a size

appropriate for the group of children, for example numbers 1–8 inclusive randomly around the track.

Put a 4 on the starting space.

Players can cooperate in pairs, racing another pair.

How to play

1. Each pair or player puts their counter on the start.

2. The first pair or player spins the spinner and moves that many spaces.

3. That pair or player then declares the difference between their starting point and the number they

have landed on.

4. If they are correct they can stay on the space, but if they are wrong they have to move back to

where they started.

5. Race to get to the end first.

Show me how you worked out that difference?

What picture did you have in your head when you worked it out?

Variations

● Players can score the number of cubes representing their difference. The winner is the player to

have the largest number of cubes.

● Play as in variation above, but the winner with the most cubes only wins if they can work out the

difference between their number of cubes and those of the other players.

● Play with larger numbers on the track, for example numbers 3–15.

?

?
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count on

count back

how many?

difference between

take away

subtract

add
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Learning outcomes

By the end of a set of related activities, children should be able to:

● tackle related learning tasks with increased motivation and confidence;

● use and understand connected mathematical vocabulary;

● explain how to find the difference between two numbers.



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /SyntheticBoldness 1.00
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveEPSInfo true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /Description <<
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308030d730ea30d730ec30b9537052377528306e00200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /FRA <>
    /DEU <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
    /ENU <>
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


